
 



 

 

 

 

 

 

 

 

 

 

 

 

  

 

“The earthquake has left 
us all devastated. Our 

confidence level has been 
badly shaken. We all are 
living with real palpable 

fear. The entire 
Kathmandu city now looks 

like a cremation area.” 
Hem Rai, reporting from TWS in May 

 

his year at Tashi Waldorf School has been one of great tragedy and change. On 
April 25th, two days before we had hoped to welcome in the new school year, Nepal 
was struck by a devastating 7.8 earthquake causing widespread destruction, death 
and terror. A few weeks later a second earthquake hit, rating 6.8 and smaller 
aftershocks were felt in their hundreds for months after.  

t Tashi Waldorf School we felt fortunate,    
only the outer fences had collapsed and our 
community were all safe. However, after a 
structural survey, our main building was 
deemed irreparably cracked and unsafe to 
use. Undeterred, our community joined 
together to build a temporary kindergarten 
in our outside space and we put plans in 
motion to move the school to a new piece of 
land in a peaceful, green space. 
Unfortunately, we have had to move our 
classes back inside the school building 
while we are still fundraising for new land.  

n May our teachers visited relief camps to talk about Waldorf Education and invite 
families to send their children to our school. We now have over 30 new students 
from the Thali Camp who receive clothes, medical care and food at school and 
don’t need to pay a penny thanks to our generous sponsors! 

n June the anthroposophical Doctor Meron Barak and Nurse Hiyam Barlev ran a 
workshop for our teachers on art and movement therapy for trauma. When the 
school reopened these therapeutic activities were central to our curriculum. 

n August our teachers attended another workshop about treating trauma held by 
our friends from Freunde-Waldorf. We learned eurythmy based movement and 
speech activities that help victims of trauma recover and build confidence. 

any months have now passed since April 25th and the kindergartens play happily 
in the temporary building. The aftershocks are few and far between and there is a 
sense of normality in our daily routines. We are finding that as the bricks are           
re-layed, so our confidence is also being rebuilt. Nevertheless, the future is 
uncertain, especially for those still living in relief camps. 

e would like to thank our international community for standing with us and 
supporting us through this tragedy. Together we will heal and rebuild our lives. 

 

 



 

By Nima Sherpa, Grade Coordinator 

n late spring we set up a project at Mulpani, which is a camp for families from 
Sindhupalchowk who lost their homes in the earthquake. At the time we all had 
equal fear and trauma, but our main concern was to help children build hope and 
be free from trauma. We aimed to distract them from the frequent aftershocks 
which kept happening and getting involved gave us hope at the same time.  

At the heart of this project was a song that played a very significant role in giving 
us strength in what we were doing. The main highlight of this project was singing 
this song at the start and ending of everyday. It gave us the hope that our country 
and all its people would recover from our troubles someday. 

 
 

 

here were about 300 children in all, from which at least 200 got involved in our 
project of story telling, verse, singing, games, painting and drawing. We made two 
groups, firstly the kindergarten age group who focussed mostly on storytelling 
and secondly the grade group, who focussed on painting, movement and games. 
At the initial phase of our project we had to ask the parents to encourage their 
children to participate, but by the second day we saw that the children were lively 
and happy, more detached from their trauma. Day by day we got to see the 
changes in both the parents and children. The parents were equally happy and 
more trusting of us, they enjoyed watching the children’s activities. When we first 
arrived at Mulpani we had noticed the anxiety of not only the children, but the 
parents as well. We had originally planned to focus our project on the children, 
but as it continued we found that our activities helped to heal the parents. The 
hope and courage that was developing was now felt profoundly by us.  

 

“We shall overcome 
someday 

We shall overcome someday 
Deep in my heart, I do 

believe 
We shall overcome someday 

We walk hand in hand 
We walk hand in hand 
Oh deep in my heart, 

I do believe 
We shall walk hand in hand 

Someday” 
 



 

 
 

 

here is always a magical atmosphere in the room when a Puppet Show is 
happening. Children sit quietly, enraptured in the adventures of Frog and Duck, 
or Three Billy Goats getting up to their mischief. Using the children’s naturally  

made toys as the puppets and props, the 
teachers make creative and beautiful scenes. 
Through the gentle handling of the toys and the 
imaginative storytelling by the teachers, the 
children learn to play with care and imagination.  
 

lay is central to child development in the early 
years and through Puppet Shows the children 
are supported as they learn how to play. From    
0-3 years the toddler is limited to solo play, 
imitating all that is around them. Our teachers 
take special care to be guiding lights for the 
young ones, helping them to see life in a loving 
and reverent way. After 3 years the children  

develop fantasy play and start to imitate little stories and actions; in kindergarten 
here they often begin with playing cooking the dinner. By 5 years the imagination 
is born out of fantasy and the children no longer only  
imitate what they see. Rather they play together,  
imagining their own stories and going on fantastical 
adventures, just like Frog and Duck. 



 

 

  

s the morning circle comes to an end, the children all join hands, singing; “come 
follow follow follow…” as they follow Amrit (the teacher) inside to the classroom. 
Today the lesson is about the number “7”. The children settle in their seats and 
Amrit begins to tell the fairy tale of The Seven Ravens. Throughout the story the 
children eagerly participate, guessing what happens next and imagining  

themselves as part of the story. Everybody puts 
up their hands when the story ends, keen to act 
out their interpretation of the fate of the Ravens 
in front of their classmates.  

ext, the two class helpers proudly come to the 
front to hand out the crayons; a red for one child, 
a blue for the next and so on. Only having one 
crayon each, they swap and borrow, it helps them 
to understand sharing.  Whilst the children are 
carefully drawing borders using this week’s form 
drawing pattern, Amrit begins to draw a Raven on 
the blackboard. The children follow his 
movements, some drawing big bold birds, others 
gently shaping the wings in flight; each creates 
their own ideas. As the books are put away, a 
chorus of “wash, wash, wash your hands…” is 
sung and the children dash off to the taps in 
preparation for morning milk and eggs.  

 

hrough the medium of storytelling and drawing the discovery of a letter becomes 
an eagerly anticipated event. The letter easily stays in the minds of the children 
because is accompanied by a story that has given it life.  
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ith a flurry of preparation; sharpening coloured pencils, drawing borders and 
swapping wax crayons, the children are getting ready to write down this week’s 
English story. Suman (the teacher) begins to dictate the tale of the Sun and the 
Wind, bringing elements of Nature studies into the English lesson. The children 
have heard the story before and have drawn pictures illustrating it, so now the 
dictation comes easily and they are fully focussed on spelling and grammar.  

“Spelling for ‘powerful’?” pipes up 
one of the children, as Suman 
dictates the sentence; “the Wind 
thought he was more powerful…”  
In response, another child boldly 
strides up to the front of the class 
and recites the spelling clearly to his 
classmate; “P-O-W-E-R-F-U-L”. In 
this way the children are working 
together to learn spelling. The tale 
reaches the part where the Wind 
begins to talk and Suman asks; 
“What do you think the Wind said?”  

fter some discussion, the children settle for a friendly greeting; “Hey Sun!”      
As the story progresses the children become increasingly involved, imagining 
the dialogue between Wind and Sun and helping each other to learn the 
spellings. Through interactive storytelling, English tasks become full of creative 
energy and enable the children to explore the roles of both author and recorder.  

 

 

    



 

 

 

 

 

 

 

 

 

 

 

 

 

 

harat (the music teacher) is a force of passion and energy. As Class Three 
arrange themselves in a circle for the lesson, there is no talking, they are all 
completely engaged in his animated talking. Everyone is learning a new song 
today, which Bharat introduces through call and response singing. Some of the  

girls are very confident and, as they grasp the 
tune, they come into the middle of the circle 
and lead the class. The song speaks about how 
good education is achieved through peace 
rather than violence; which is particularly 
relevant in the current situation of political 
riots and strikes across Nepal. 
 

fter the singing, the children briefly 
squabble over the drums and saranghi (nepali 
violin) and finally everyone has an instrument 
in their lap. There is one particularly over 
active boy in Class Three, but, focussed on the 
rhythm of the drums, his energy is directed 
fully into music. With the drummers off to a 
strong start, the other children join in on the 
saranghi. It is a difficult instrument and only 
through Bharat’s endless patience and the  

children’s concentration do the sounds begin to come together in harmony.  
 

lass Three is a year of awakening the self and, through music, the children 
begin understanding relationships and harmonies with others. Every child plays 
an instrument and this gives them a space to individually express themselves.  

 

  



 

rom Ymir’s flesh the earth was made…” the children begin reciting as they 
start the days’ journey into Norse Mythology through verse, story and creativity. 
The Class Four children have reached a stage of great confidence in singing and 
reciting verses and the lines are pronounced loudly and clearly by all. Through 
the myths of the adventures and epic battles between Gods and Giants, the 
children and Anup (the teacher) have become enthralled with this main lesson.  

oday is Thursday, which sparks a 
discussion on the origins of the days of 
the week; “Thurs”day being “Thors”day or 
the day of the god Thor. Today is also a 
day of great excitement, because it is the 
day Anup tells the story of the 
Ginnungagap, a yawning void swirling 
with ice and fire. This hellish void seems 
to have inspired the curiosity of the 
children more than the other aspects of 
the Norse Myths and they ask countless 
questions about its burning depths.  
Later in the day, it is time for painting and 
Anup informs the children that they are 
free to paint what they wish. Painting is 
normally a group activity, moving through  

the colours together, but today there is everything from wild splashes of yellow 
and blue, to carefully detailed trees. The Norse Myth influence is clear, many of 
the children painting dramatic explosions of world creation and destruction. Free 
painting gives the children the independent confidence that is so important to 
develop before they finish Class Four and graduate from our school.  

 

  



 

ashi Waldorf School receives no government funding, but instead we are free to 
deliver our own curriculum, rich in creativity and adapted to individual student 
needs. Our children come from disadvantaged backgrounds, and since the 
earthquake, we have welcomed many new children from the refugee camps. 

e rely on the kindness of our sponsors and donors to exist, without all of you 
this community would not be possible. We want to express our heartfelt gratitude 
to all of the individual sponsors, anonymous donors, visitors and friends for their 
generous gifts and to give thanks to all the kind people who have helped us 
through organisations and schools around the world.  

f you are not yet part of our international sponsor community and would like to 
help us by donating we have several funds to choose from:  
 

 Class Sponsorship – Your gift will help with clothes,  

food, medication and transport for your class and we  

will keep you updated with progress of the class. 

 Steiner Materials – Your donation will go towards high  

quality paints, books, wax crayons etc. that are  

vital in developing the children’s creativity. 

 New School Land – Our main building was deemed unsafe 

after the earthquake and so we need help raising funds for a new home.  

ou can donate via direct debit by selecting the ‘Children of Nepal’ option at: 
www.rsfsocialfinance.org/donate-now/ 

r, you can send your donation through our bank account: 
Account name: Tashi Waldorf School (TWS)  
Bank name: Nepal Investment Bank Limited, Dhumbarahi Branch, 
Kathmandu, Nepal 
Account Number: 0290-2050-250-214 
Swift Code: NIBLNPKT 

 

o arrange Class Sponsorship please email: f.michel@freunde-waldorf.de  
o ask any questions please email us at: tashiwaldorf@gmail.com 

lease also visit our (newly updated!) website: childenofnepal.org  

r ‘like’ our facebook page: www.facebook.com/waldorftashischool  
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